There is a need to better understand the experiences and perspectives of bilingual Latina teachers in U.S. schools. One way to gain a deeper understanding of bilingual Latina teachers is to examine their perspectives and experiences around being a well-educated person. A greater understanding of how teachers negotiate being well educated is important for considering tensions with conflicting values and worldviews around cultural constructs that shape role expectations, views of education, and social interactions. To build on existing studies and further theorize teacher identity-in-context, this qualitative study examines how bilingual Puerto Rican teachers conceptualize and enact notions of being a well-educated person. I utilized a combined interpretive framework (critical biculturalism, chicana/feminism, borderland theory) to analyze participants' personal, professional, and community knowledge. Like a braid, I viewed these three categories as separate, yet interwoven strands of identity. By including these three strands, my aim was to better understand the experiences and perspectives of teachers around a focus area that potentially challenges dominant views of being well educated. Findings demonstrate how participants affirm bilingual-bicultural stances and cultivate respectful resistance amidst multiple roles and changing contexts. More specifically, participants negotiate entangled contradictions around being bien educada and being well educated in their roles as daughters, wives, mothers, and teachers. Implications and recommendations for research and practice are discussed.
Negotiating Entangled Contradictions about Being Well Educated: Nudos (Knots) in the Lives of Bilingual Latina Teachers
There is a need to better understand the experiences and perspectives of bilingual Latina teachers in U.S. schools (Ochoa, 2007; Quiocho & Rios, 2000) . Yet, Varghese and colleagues (2005) remind us that "in order to understand teachers, we need to have a clearer sense of who they are: the professional, cultural, political, and individual identities which they claim or which are assigned to them" (p.22). One way to gain a deeper understanding of bilingual Latina teachers is to examine their perspectives and experiences around cultural constructs such as what it means to be a well-educated person (Galindo & Olguin, 1996; Galindo, 1996 Galindo, , 2007 Jackson, 2006; Ochoa, 2007; Prieto, 2013) . To build on existing studies and further theorize teacher identity-in-context, my research examines how bilingual Puerto Rican teachers' conceptualize and enact being a well-educated person. I demonstrate how participants take on a bilingualbicultural stance where familial and cultural meanings merge and sustain each other in a critical and affirmative manner. However, I argue that cultural differences and traditional expectations around ser bien educada produce tensions which participants contend with amidst multiple roles and changing contexts.
Purpose and Aim
For the purposes of this paper, I elaborate on two thematic findings: a) affirming a bilingual-bicultural stance and b) cultivating respectful resistance. The first theme emphasizes how personal, professional and community identities merge to affirm bilingual-bicultural perspectives about being a well-educated person. The second theme reveals how personal, professional, and community identities come together in tenuous ways and reflect points of entanglement. For instance, the participants experience tensions and struggles about conflicting NEGOTIATING ENTANGLED CONTRADICTIONS 4 and changing expectations related to being respectful and challenging authority. Subsequently, they negotiate entangled contradictions around being bien educada and being well educated in their roles as daughters, wives, mothers, and teachers.
My aim is to provide the reader with a rich and nuanced understanding of how perspectives of being well educated are formed and how cultural values are conceptualized and lived by the bilingual Latina teachers in this study. A greater understanding of how teachers negotiate being well educated is important for considering tensions with conflicting values and worldviews around a cultural construct that shapes role expectations, views of education, and social interactions. It is also important to discern how teachers' perspectives and experiences related to interactions with institutions of schooling that operate on different notions around these constructs, particularly in the context of subtractive bilingual education, high stakes testing and accountability educational policies (Hursh, 2013; Valenzuela, 1999) .
Literature Review
A broader and critical understanding of what it means to be well educated is necessary to move beyond the gauge of monolingual English-speaking, Anglo-oriented cultural models.
However, only a handful of studies account for bilingual Latina teachers' perspectives and experiences related to familial and cultural constructions of being a well-educated person (Galindo & Olguín, 1996; Jackson, 2006; Prieto, 2013; Quiñones, 2012; Weisman & Hansen, 2008) . Existing qualitative studies reveal that bilingual Chicana and Mexican American teachers deliberately and strategically reclaim cultural values and resources as a way to bridge the home, school, and community lives of their students (Galindo, Aragon & Underhill, 1996; Galindo & Olguin, 1996; Galindo, 1996 Galindo, , 2007 Jackson, 2006; Prieto, 2009; Quiocho & Ríos, 2000) . These studies suggest that these teachers, informed by broader conceptions of education and schooling, NEGOTIATING ENTANGLED CONTRADICTIONS 5 seek to build warm, personal relationships with students and parents in the process of building academic content knowledge and skills.
For example, Galindo and Olguín (1996) speak directly to ideas about what it means to be well educated from the perspective of Rebecca, a bilingual Latina teacher of living in Colorado. In fact, Galindo and Olguín use Rebecca's autobiography as an illustrative case study to define the phrase ser bien educaada as an expression of "a cultural norm and expectation that children should be socialized in moral education and behave in a manner that reflects well on the parents and family" (p.42). What is significant in Rebecca's account is that she traces this value across four generations and she frames this cultural construct through "family stories of the efforts and sacrifices her great-grandparents and grandparents had taken to have their children educated" (p.43) in formal academic institutions.
In the following excerpt, Rebecca discusses factors that influence her conceptual understanding of ser bien educada and the role it played in her family history, educational attainment and professional aspirations (among other areas):
My parents, like their parents before them, saw themselves as responsible for raising us well. The words ser bien educado [a] were associated with the home environment and meant having a sense of history and belonging, a feeling of loyalty to and identification with family, respect for others, and our ability to direct our energies toward being inclusive and the avoidance of self-centeredness. El ser bien educado [a] , a value that I saw mirrored in the families of my families and friends, served me well when I had to In the passage above, Rebecca recognized familial and cultural values as resources that influenced numerous aspects of her life and career. She also noted that ser bien educada also fostered cultural preservation, resistance and resiliency in their lives (Chávez, 2007) .
In the next passage, Galindo and Olguín (1996) describe how Rebecca's conceptual understanding informed her teaching practices and interaction with parents:
Rebecca reminds parents of the importance of these cultural values, which, in addition to book learning, make a person in this cultural context well rounded. She additionally discusses these values in relation to racism and relates them to not reducing oneself to the lack of respect displayed in incidents of racism (p.47).
In the latter passage Rebecca connected cultural notions about being bien educada to being wellrounded in an academic, social, and moral sense. She also discussed notions of being bien educada/o in relation to racism in the U.S. schooling context. To this extent, she revealed a level of sociopolitical consciousness and ideological clarity (Bartolomé & Balderrama, 2001 ) as a bilingual teacher living and working in Colorado.
In a more recent qualitative study, Linda Jackson (2006) provides a rich analysis of an experienced Mexican American Bilingual Education (MABE) teacher named Luz who lives and works in Texas. Jackson describes how Luz is "working from within" (Urietta, 2009) a rather constraining field of public education with high accountability and subtractive schooling practices. Using a combined interpretive framework (Chicana feminist theory, cultural production theory and cultural studies), Jackson wonders how a Mexican American teacher's identity is constructed and reconstructed through social interactions in a particular context. She NEGOTIATING ENTANGLED CONTRADICTIONS 7 was also interested in learning how an activist teacher addresses equity in education for linguistic-minority children.
In her findings, Jackson connects ser bien educada with Valenzuela's (1999) discussion of the Mexican-oriented meaning of educación and describes this concept as a cultural resource that points to cultural values related to respect and responsibility. She states, "[i]t involves responsibility and respect as well as the children's behavior as a reflection on the honor of the family in the community" (p.138). Luz's family valued formal education as an integral part of her overall educación and she received consejos about the importance of getting an education (in the form of degrees and academic credentials). Moreover, Luz's sense of responsibility to go to college and set an example for her siblings (as a way of uplifting the whole family) derived from a conceptual understanding of what it means to be bien educada.
Jackson relates cultural constructions of ser bien educada with culturally responsive views of education and authentic forms of caring (Valenzuela, 1999) . She noted how Luz had "nurturing and mentoring relations" (p. 144) with her students, families and their respective communities. However, Jackson (2006) shows that Luz is concerned with school-community relationships because of cultural tensions and intergenerational conflict related to contested and competing discourses around the role of testing, language, culture, and purposes of education. Jackson's inquiry of a teachers' cumulative lived experience through life history narratives potentially reveals how bilingual teachers may be "constant border crossers of competing discourses that provide[d] a space for possibilities that are fraught with contradictions and tensions" (p. 145). To this extent, Jackson's in-depth study is helpful for gaining a better understanding of how cultural constructions of ser bien educada and being well educated shape the everyday life of a Mexican American Bilingual Education teacher in Texas.
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Although existing studies offer rich narrative descriptions of Chicana and Mexican American educators, it is important not to romanticize and/or essentialize their understanding of cultural constructs. Moreover, there is a need to study this focus area with teachers working in U.S. public schools who represent a broader spectrum of Latina/o communities (Elenes & Delgado Bernal, 2010; Ochoa, 2007; Montero-Seiburth, 2005) . Latina/o teachers come from a whole host of backgrounds (i.e., Puerto Rican, Colombian, Dominican, Guatemalan, Cuban, etc.). Sociohistorical, political, and other contexts differ across these ethnic and heritage language identity groups. Therefore, with my research, I wanted to gain a better understanding of how bilingual Puerto Rican teachers living and working in the US mainland might conceptualize and enact being a well-educated person. What lessons might their experiences and perspectives have for our understanding of what it means to be well educated beyond the gauge of monolingual English-speaking, Anglo-oriented cultural models?
Research Context and Participants
The study took place in Lakeview, a mid-sized city in Western New York where Puerto Ricans historically represent a large and fast growing Latino population. The school site, Gordon Elementary School, is a large elementary school in the Lakeview City School District (PreK-6) with nearly 700 students. Nearly 100% of the students at Gordon Elementary School were eligible for free or reduced lunch and the student population was predominantly Hispanics/Latino (60%), followed by African American (38%), and White students (2%), respectively. The school had partnerships with several community organizations to support literacy, character education, extended learning opportunities, and mentoring programs. Additionally, a local health management organization provided on-site medical and mental health services.
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As shown in Table 1 , the six participating teachers vary in age, certifications, and years of teaching experience. They also differ in terms of where they were born, where they were raised, and where they went to school and college. However, all participants are women who self-identified as Puerto Rican and were raised in Spanish dominant households with parents who were born in Puerto Rico. Moreover, all of the teachers are first generation college students at the undergraduate and graduate level.
Theoretical Framework Critical Biculturalism
Given Puerto Rico's sociopolitical context and legacies of colonialism, I utilize Darder's (1991 Darder's ( /2012 Darder's ( , 2011 critical biculturalism framework to explore the ways that participants negotiate their identities around cultural constructs that shape role expectations, views of education, and social interactions. Darder (2011) around ser bien educada and being well educated reveals a "a strong relationship between bicultural identity, critical social consciousness, and the development and expression of the bicultural voice" (Darder, 2011, p. 204) . A critical bicultural framework is also helpful for considering how school and community conditions support, complicate, or hinder the development of a bicultural voice.
Chicana/Latina Feminism
Chicana/Latina Feminist theory also provides a useful lens to study how Puerto Rican teachers negotiate what it means to be a well-educated person. Collectively, this theoretical framework bridges Chicana/Latina feminist and cultural studies to education research-teaching, learning, and epistemology (Delgado Bernal, Burciaga, & Carmona, 2012; Elenes, et al. 2001; Saavedra & Perez, 2013; Villenas, Godinez, Delgado Bernal, & Elenes, 2006) . This body of scholarship builds from the work of previous Chicana feminists who take a critical approach to Western feminism and mainstream (and insensitive) institutions that (re)produce sexism, classism and other oppressive conditions (Delgado Bernal, 1998) .
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I use Chicana/Latina feminism as a broad category that includes Border/Borderlands and Frontera scholarship (Anzaldúa, 1987; 1990; Elenes & Delgado Bernal, 2010) . Borderland theory is helpful for exploring "the resiliency and complexity of Latino/a lives" (Villenas & Foley, 2002, p.204) . A key strategy for incorporating this lens is to theorize place and space and consider "the interrelationship between educational institutions and outside forces such as the land, identity, and cultural practices" (Elenes & Delgado Bernal, 2010, p.74 ). This approach accounts for "a double move that critiques dominant cultural practices which subordinates Latinas/os" and simultaneously provides "a new language of possibility to counter the aforementioned dominant forms of thinking" (Elenes & Delgado Bernal, 2010, p.74) . Doing so reveals an important theoretical move that Chicana Feminist and Borderland scholars advocatethe use of theory to deconstruct and reconstruct existing phenomena. As shown in Figure 1 , I utilized a combined interpretive framework grounded in critical biculturalism, Chicana/Latina feminism and Borderland theory to study bilingual Latina teachers' perspectives and experiences around being a well-educated person. Overall, this triad approach places "cultural knowledge at the forefront of educational research to better understand the lessons of the homespace, our communities, and schools" (Elenes, González, Delgado-Bernal & Villenas, 2001, p. 595) .
Research Design
The research design was inspired and informed by the Chicana/Latina feminist metaphorical concept of braids, or trenzas (see Quiñones, under review) , and explores how multiple strands of identity shape teachers' perspectives and experiences. Previous research exploring notions of ser bien educada with bilingual Latina teachers emphasized personal and professional domains, but did not inquire explicitly about community-related experiences and perspectives. To build on existing studies and further theorize teacher identity-in-context, I
inquired about teachers' personal, professional, and community knowledge in this focus area.
Like a braid, I view these three categories as separate, yet interwoven strands of identity. By including these three strands, my aim was to better understand the experiences and perspectives of Puerto Rican teachers around a focus area that potentially challenges dominant views of being well educated.
Data Collection Process
For the data collection process, I collected data from multiple data sources between March and July of 2011. Data sources included a researcher journal, an initial teacher survey, one-on-one interviews and focus group interviews with participant reflections about preliminary findings. The primary data collection method was three in-depth interviews with each participant. These semi-structured interviews ranged from 30-60 minutes each and incorporated lived experiences around a shared concept or phenomena. I developed interview questions aimed at eliciting life stories that reflected participants' multiple strands of identity (i.e. personal, NEGOTIATING ENTANGLED CONTRADICTIONS 13 professional and community) in relation to ser bien educada and being well educated. In the development of the semi-structured individual interview protocol, I drew from Seidman's (2006) approach that incorporates life history methods and narrative inquiry and focuses on lived experiences around a particular phenomena or concept. The first interview emphasized home, family and education history, the second interview highlighted details of experience, and the third interview elicited reflections on the meaning of lived experiences.
After conducting three interviews with each participant, I conducted two 90-minute focus groups (Stewart, Shamdasani, & Rook, 2007) . My intention behind doing focus groups was twofold. First, I wanted participants to share their perspectives and experiences as social and cultural beings who work in the same school setting, but have different life histories. I was curious to see if there were any similarities and/or differences between their individual (one-onone) interview responses and small group interview responses (and the nature of such comparisons). Second, I approached the focus group as an opportunity and space "for obtaining insights into group consensus or divergence on an issue or across accounts" of experiences and perspectives related to the research question(s). Third, I also wanted to share my "in-process interpretations garnered or developed from already-collected data" (Lankshear & Knobel, 2004, p.208) . Since I view knowledge as socially constructed, the goal was not to ensure accuracy and validity, but rather to provide "a space for additional data, reflection and complexity" (Tracy, 2010, p. 848) . Focus group interviews were audiotaped and transcribed for analysis and interpretation.
Data Analysis Process
Through a series of in-depth one-on-one interviews, followed by focus group interviews with participant reflections, I studied the lives of six teachers who shared stories about their NEGOTIATING ENTANGLED CONTRADICTIONS 14 upbringing, family values, schooling, and professional-occupational experiences. Moreover, they shared how their conceptual understanding of being well educated informed their role as teachers in an urban elementary school with a transitional bilingual education program.
The data analysis process included initial and focused coding, thematic and conceptual development, followed by a thematic analysis of the narrative profiles. Data analysis and interpretative procedures required relating categories and themes to relevant literature and considering ways of using pre-existing theory to build cumulative theory. As part of a first layer of interpretation, I followed Seidman's (2006) recommendations and crafted life history narrative profiles of each participant using findings from the data analysis of multiple data sources.
Similar to Godinez's (2006) use of trenzas (braids) as an analytical tool, I asked questions of the data that were grounded in theory and wrote about the weaving of cultural knowledge, practices, and identities to describe how this particular group of teachers conceptualize and enact notions of being a well-educated person.
The narrative profiles of each participant that I crafted as part of the analysis process formed an integral part of classifying and cross checking the findings and interpretations. As part of thematic narrative analysis, I considered how the individual and collective teacher narratives relate to negotiation and meaning making around a cultural construct. In other words, I searched for patterns and correspondence between two or more categories within and across individuals and stories. I also looked for patterns, categories and themes among and across individuals within the narrative inquiry. I then clustered categories and themes as concepts in order to identify broader dimensions across them or dimensions within them. Finally, throughout this data analysis process, I used a researcher journal as a way to record how my preliminary and ongoing data analysis and interpretative processes compared and contrasted to prior research. The journal was helpful for processing my interpretive thinking about emerging themes and concepts.
Discussion of Thematic Findings
In what follows, I elaborate on two thematic findings: a) affirming a bilingual-bicultural stance and b) cultivating respectful resistance. The first theme emphasizes how personal, professional and community identities merge to affirm bilingual-bicultural stance. The second theme reveals how personal, professional, and community identities come together in tenuous ways and reflect points of entanglement.
Affirming Bilingual-Bicultural Stances
All of the participants in this study draw from familial experiences in how they conceptualized a person they considered to be bien educada and well educated. To illustrate this theme, I highlight one of the participants, Brenda, who is the oldest of five children raised in a single female-headed household. In the following passage from an individual interview, Brenda elaborates on her perspectives and experiences in this focus area. She draws from her home and family experiences, as well as from her community experiences, in her response:
To me, when I hear ser bien educado, I think of behaviors and your manners, and not necessarily your education. I think it comes with it, but, I'm thinking like in Puerto Rico Reese, et al., 1995; Valdés, 1996; Zarate, 2007) . Figure 2 represents this shared belief. The books (i.e., academics and formal schooling) are sustained via cultural knowledge and practices. The idea of well-roundedness, which was emphasized by all participants, demonstrated that the primary cultural and dominant cultural perspectives are not necessarily at odds with one another.
Instead, ser bien educada is the basis for which being well educated stands on, and is supported.
In relation to the Chicana/Latina feminist concept of trenzas/braids, this additive understanding indicates something that cannot exist without each of its parts (Delgado Bernal, 2008; Montoya, Zuni Cruz, & Grant, 2008 Brenda goes on to explain the qualities and characteristics that make her husband a well-
He is very knowledgeable in very different areas, and he's also very good with technology and computers. Whenever I need help with something, not only with that, but he is very good with numbers and vocabulary and defining words and all of that, and so...And, in the cultural sense, then, also, because he is very respectful, he treats others kindly and with respect and, you know, he has very good manners, and so...as I think about it now, I think, well, "yeah, he is well educated!" from MY criteria, as what I see not only the cultural, Hispanic perspective of it, but also, from I think in the American perspective of it. He has a degree in computer science...He fits criteria for both.
(Brenda, interview)
In the passage above, Brenda begins to dichotomize or compartmentalize her primary (Spanish) and dominant (language) meanings of being a well-educated person. However, as she continued her thought process, Brenda combined her primary and dominant linguistic and cultural differences together as a form of resistance. She interrogated dominant/monolingual notions of being a well-educated person. In so doing, she (re)affirms a bicultural-bilingual understanding shaped by her personal, professional, and community experiences. To this extent, primary and dominant cultural and linguistic meanings merged and sustained each other in a critical, yet affirmative manner.
In addition to Brenda, an analysis of the other participants' narratives around a person whom they consider to be well educated (and characteristics and qualities attributed to this person) reveal responses grounded in cultural negotiation, a socially conscious stance of affirming aspects of one's own language and culture while working on equity in the dominant language and culture (Darder, 1991 (Darder, /2012 . Subsequently, the participants note how cultural differences and expectations around being well educated also create tensions and challenges in their lives. All of the participants in this study negotiated entangled contradictions around being bien educada and well educated amidst multiple roles and changing contexts. In what follows, I
elaborate on the second theme of cultivating respectful resistance, which speaks to having to negotiate entangled contradictions about conflicting and changing expectations related to being respectful and challenging authority.
Cultivating Respectful Resistance
Thus far, the findings demonstrate how participants conceptualize being well educated from critical bilingual-bicultural perspectives. However, cultural differences and expectations around ser bien educado and being well educated also created what I call nudos (knots), or points of entanglement that the participants contended with in multiple roles and changing contexts. These nudos reflect the growing awareness that primary cultural values and practices about being bien educada may serve to reinforce invisibility, silence, passivity, and complacency, particularly in relation to Latino students and their families within a stigmatized NEGOTIATING ENTANGLED CONTRADICTIONS 20 and racialized school and community setting. Subsequently, all participants shared stories that illustrated moments when personal, professional, and community experiences around notions of being well-educated came person together in tenuous ways, thereby producing sites of struggle, tension, and contradiction. In this second thematic finding, I expand on how participants negotiated entangled contradictions and engaged in practices intended to cultivate respectful resistance.
Although being polite, well mannered, and respectful were important qualities in relation to their personal, professional, and community identities, the participants questioned traditional cultural expectations around deference to authority. Thus, a common strand in the participants' narratives was the idea of cultivating respectful resistance, or challenging deference to authority for the sake of advocacy and educational equity. This idea highlights how participants negotiated personal contradictions related to "ideas of control, power, and authority in their own lives" (Darder, 1991 (Darder, /2012 .
A salient dimension of cultivating respectful resistance was recognizing tensions between respecting authority and challenging authority (including assumptions of what counts as authority, and the nature of authority). Darder (1991 Darder ( /2012 reminds us that "the manner in which we conceptualize authority truly represents a necessary precondition for the manner in which we define ourselves, our work, and our very lives" (p.109). Along these lines, all participants talked about "ingrained" or "instilled" norms during their childhood and upbringing related to "knowing your place," "doing as told," or remaining silent and not talking back to authority figures (whether explicit or implicit). However, all of the participants resisted expectations and cultural values around absolute deference and obedience to authority, which is reinforced in the cultural concept of educación (Delgado Gaitan, 2004; Hill & Torres, 2010; Reese, Balzano, Gallimore & Goldberg, 1995 (Liana, interview)
Liana spoke at length about her mother as the strong and strict matriarch, the "be all and end all' in the family whereas Helena described her father as the strong and strict patriarch in the family.
Nevertheless, both Liana and Helena talked about being bien educada, but "almost to a fault" in their personal and professional life because cultural values came back to "bite them in the butt."
In contrast, Patricia drew from her father's advice (who was a policeman in Lakeview) and talked at length about the importance of speaking up and being an advocate (for yourself and others), rather than remaining silent and "being like a doormat" (i.e. letting people step all over NEGOTIATING ENTANGLED CONTRADICTIONS 22 you). Although there were some differences between participants' family/home-based experiences, a common thread was the idea of needing to "speak up" and "push back" on authority, but still doing so in a "respectful" manner.
For the participants in this study, speaking up, or pushing back to an adult (including an administrator or supervisor) in a respectful manner meant not yelling, shouting or cursing, but rather speaking back with an argument armed with supportive claims. To some extent, respectful resistance meant maintaining proper demeanor and composure during conflict, a difference of opinion or beliefs, or other stakes-driven and power-laden situations. This type of "talking back in a respectful manner" was part of advocating for yourself and others. Thus, the theme of cultivating respectful resistance reflects cultural negotiation (Darder, 1991 (Darder, /2012 ) because the participants acknowledged that aspects about ser bien educada can serve to reinforce invisibility, silence, passivity, complacency and marginalization, particularly in relation to emerging bilingual students and their families within a US context (García & Kleifgen, 2010) . For instance, all of the participants emphasized how they encouraged the parents of the students to speak up and push back to school officials when and if necessary--in an effort to work toward educational equity. However, they also understand that some parents respected school officials (including teachers) as "the experts" (i.e. authority) and so they may not feel comfortable speaking up and pushing back (De Gaetano, 2007; Reese, Balzano; Gallimore, & Goldberg, 1995; Zarate, 2005) .
Another important dimension of cultivating respectful resistance was recognizing and negotiating generational differences around cultural constructs. All participants conveyed stories about generational differences and ways that they contested and appropriated their understanding now as teachers, wives, and/or mothers. To illustrate this idea, I highlight Maribel, who had been NEGOTIATING ENTANGLED CONTRADICTIONS 23 a bilingual student at the same elementary school where the study took place. In fact, her father was a prominent Latino community advocate and leader who played a key role in establishing a bilingual program at this school site over thirty years ago.
Maribel traced a significant part of her current struggles as a teacher and mother to her grandmother and mother's expectations to defer to authority and remain silent as a child. For this reason, she tried to cultivate respectful resistance with her own children:
Unfortunately, for many children, you're seen, but not heard. But, I also think it depends on generations, too. Like at home, Tamara change what I'm going to do, but you're going to be heard. But I was never given that opportunity growing up. What my mother said went. That was it. End of story. There was no questioning. There was no saying anything. I couldn't say, "why not?" "why" No! It was. That was it, and I think that has--It certainly has affected me as an adult. I think that there are times, even in my professional setting, where I feel like I need to take a stand, and sometimes I don't. I don't. I think sometimes it's about choosing your battles. I do. I
try to outweigh what the outcome is going to be, but, MANY times I think it's because I wasn't vocal as a child. I wasn't allowed to question authority. So, when I'm here, I
struggle with that. I still struggle with that.
(Maribel, interview)
In the passage above, Maribel admits that challenging authority continues to be a struggle for her as she works to express and develop of her own bicultural voice. Yet, in her efforts to cultivate respectful resistance in her children, Maribel engages in practices that allow her children to develop a voice rather than remain silent (in deference to authority).
By challenging expectations about silence and complete deference to authority, Maribel is producing and creating "new" constructions of what it means to be a well-educated person in a diasporic context (Rolón-Dow, 2010) . In essence, Maribel seeks to mediate, reconcile, and integrate her lived experiences in an effort to retain primary cultural values around these cultural constructs in a critical manner that functions[ed] toward social transformation (Darder, 1991 (Darder, /2012 . However, this was a site of struggle and an area of development for her as a daughter, mother, and teacher. In other words, Maribel negotiates entangled contradictions about being person who is bien educada and well-educated person as a bilingual Latina teacher.
Negotiating Entangled Contradictions During Testing Times
The nature of the bilingual program, combined with state, district, and school-mandated testing practices at the school was a source of entanglement and contradiction for the participants. During a focus group interview, Brenda and Liana reveal how their personal, professional, and community perspectives collide in light of language policies and testing practices. For example, Brenda acknowledged that even though she shared similar definitions of ser bien educado and well educated with other participants in the study, she felt it was important to recognize how testing practices and school policies served to reinforce narrow, dominant views of being well educated. In her own words, Brenda stated:
I think because we have a transitional model, and due to all the testing, and now our students have to take the ELA (English language arts) exam after one year in the district, or in the states for a year....in English. I think there is more of a push for us to prove our students to be well educated in the American, English sense, by knowing more English.
(Brenda, focus group)
In response to Brenda, Liana stated that all bilingual programs, to a certain degree, felt that pressure of having to teach more English because of data driven policies, but she also felt that this particular school's testing practices were excessive:
Here in our building, specifically, we test A LOT! Like, EXTENSIVELY...we have been,
for some reason, in the past 2-3 years, we pilot all these tests. We're a data driven school, so...anything to collect data! …So I do agree with Brenda in that sense that here, in our school, per se, there is that push to be well educated because those tests are important to show progress, to show that they're learning, to show that they're growing.
(Liana, focus group)
Consequently, Liana suggested that although schooling practices were moving the school toward more narrow definitions of what it means to be well educated, she made an effort to incorporate both definitions in her approach to teaching and learning.
I think that I push my kids to be both. I think it's very very important for them to not just be bien educado, but to be well educated as well and I think that it has to be a combination of both...so doing well on a test would be part of that. So, when you do well, when you do your homework. When you do work that is outstanding, that shows how well educated you are. And then when you add the whole acting right and doingthings and being polite, it just makes you a whole, well-rounded person.
Moreover, Liana went on to talk about "the battle" between testing language versus content:
I think that's my inner conflict since I've been teaching here, is being able to say that our kids are not stupid! They do well academically, but we need to begin to see the distinction for our ELL students, as language versus content. In the passage below, Liana again tied the discussion of testing around ser bien educado/being well educated with narrow, dominant criteria for success in the school context:
But I know that here, the push is English, English, English. And it does have an effect on our kids. And on their growth academically, and that title "being well educated" kinda looms over them because they're not seen as that… (Liana, focus group)
Overall, both Brenda and Liana negotiated the demands of being a bilingual teacher within a transitional and subtractive bilingual program that formed part of a "data-driven" school with significant amounts of testing in English. This contextual reality represented nudos in their lives.
Even though their own conceptualizations of ser bien educado/being well educated reflected additive bilingual-bicultural stances, the school's subtractive transitional bilingual program, combined with over-testing in English, led to constraining and conflicting interactions and practices that they had to contend with on a daily basis.
To summarize, the participants in this study conceptualize and enact a bicultural-bilingual stance where the "Spanish" sense of being bien educada are foundational to an "English" sense of being well educated. However, the findings demonstrate how cultural differences and traditional expectations around ser bien educada produce layered tensions that teachers contend with. All participants tell stories revealing tensions and struggles about conflicting and changing expectations related to being respectful, questioning injustices and challenging authority. In their personal, professional, and community lives, the participants in this study negotiate entangled contradictions in an effort to move away from cultural practices that reinforced silence, passivity, and complacency. Again, I refer to participants' tensions as nudos (i.e. knots), or points of entanglement. Nudos are significant because they speak to how participants sought to mediate, reconcile, and integrate their lived experiences in a critical manner that functioned toward social transformation (Darder, 1991 (Darder, /2012 .
Implications and Recommendations for Research and Practice
This paper drew from a qualitative study using life history and narrative inquiry to examine the experiences and perspectives of six bilingual Puerto Rican teachers in relation to constructions of being a well-educated person. The findings in this study account for the intersection of formal education and academic knowledge with that of pedagogies of the home and everyday experience . All of the participants in this study negotiated entangled contradictions around being bien educada and well educated amidst multiple roles and changing contexts. By emphasizing how participants negotiated entangled contradictions around these cultural constructs, I demonstrate the tensions and paradoxical relationships that exist amidst culturally and linguistically grounded experiences. To this extent, this study provides "meaning to cultural ways of knowing and linguistic expressions" reflective of differences in views of education and schooling (Villenas, Godinez, Delgado Bernal & Elenes, 2006, p 4) .
This research supports the idea that "bicultural practices, values, and norms" around being well educated are "being learned and shared in varying sociocultural contexts" (Flores, NEGOTIATING ENTANGLED CONTRADICTIONS 28 Clark, & Sheets, 2011, p.4) . Future studies can explore various sociocultural contexts in order to inform teacher preparation (see Zentella, 1997 Zentella, , 2005 . Given demographic trends revealing that Latinas/os represent the largest and fastest growing ethnic group in the US (Flores, Clark, & Sheets, 2011; Irizarry, 2011; Irizarry & Donaldson, 2012) , it is worthwhile for educational researchers and teacher educators to direct their attention to connections in Latina/o teacher knowledge that extend "beyond boundaries and borders" (Flores, Clark, & Sheets, 2011, p. 3).
However, it is important for teachers and schools not to reduce ser bien educada to merely respect, manners and comportment (see Prados Olmos & Marquez, 2001; Prins, 2011) . In fact, my hope in exploring this focus area further was not to essentialize, or even further dichotomize cultural constructs. I also did not intend to operationalize these concepts or "package" them and "infuse" them into scripted teacher curriculum guides promoting "traditional values" or "Latino family friendly" character education programs in schools. Instead, my hope in exploring this line of inquiry was to serve as a catalyst for educators to reflect on how notions of being well educated permeate our personal, professional, and community experiences.
While not meant to be romanticized, the findings in this study do begin to provide insights about "the extraordinary force contained within the attitudes, knowledge, skills, and experiences present within two lived languages" (Sheets, Flores & Clark, 2011, p. 16 This research surfaces opportunities and challenges for bilingual teacher educators and multiple education stakeholders to address, particularly for those involved in collective and participatory-based efforts to improve the educational experiences of Latino children, families, and communities. Similar to the bilingual teachers in Varghese et al.'s (2005) work, the teachers in this study were "involved in a more challenging process wherein they actively sought and negotiated an identity as bilingual teachers and often developed conflicted and marginalized professional identities" (p. 29). Like students, bilingual Latina teachers shape-and are shaped by-their cultural values, as well as "by their constant struggles to survive within the myriad of cultural contradictions they face each day" (Darder, 2012, p. 64) . Accordingly, the concept of nudos exemplifies how notions of being a well-educated person do indeed represent "a contested terrain" (Villenas, 2002) in the lives of Latina teachers.
This study was limited to the experiences and perspectives of female teachers and the analysis in this particular article did not dig deep into the role of gender. Future publications can explore the role of gender more explicitly and another study can inquire about the experiences and perspectives of male teachers in this focus area. Nevertheless, since previous research suggests that experiences and perspectives around being a well-educated person are shared between and among Latino cultures, it is a cultural resource that can be utilized as part of a community-oriented approach to teacher preparation (see Flores, Clark, & Sheets, 2011; Mercado & Brochin-Ceballos, 2011 ).
This line of inquiry can also be used as a tool for fostering critical consciousness around narrow views of being well educated (Rendón, 2009 that it is important to challenge dominant notions and take a critical approach that accounts for bilingual teachers' experiences and perspectives. A critical approach is also one that continues not only to interrogate assumptions surrounding cultural constructions of being well educated, but also continues to examine these challenges and opportunities in relation to educational equity for our school communities.
